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ABSTRACT

The purpose of this study is to explore possibility of developing personal growth
education (PGE), determine the optimum development strategy for Hong Kong primary
schools, and discover the significance of the PGE development process for Hong Kong’s
educational system. Results suggest that PGE development is possible. Stakeholders’
perceptions of PGE changed over the implementation period. The key points of the
optimum strategy include introducing a new initiative through lobbying, performing a
capacity assessment of the school system, clarifying the standpoints of the schools toward
different policies, selecting a suitable anchor point for the new initiative, conducting pilot
tests, searching for external support, allocating proper resources, and managing the
curriculum smartly. In the PGE development process, what is most significant is how to
facilitate change. Change implies a shift from the old to a new equilibrium. To effect
change and implement the new initiative of PGE, a paradigm shift must occur for all
stakeholders, from educational authorities to frontline teachers, in their values, attitudes
and strategies. Specifically, expected values and attitudes should primarily involve
respect, empathy, and congruence to reach the new equilibrium with double-loop learning,
holistic thinking, intimate collaboration and communication. Moreover, results suggest
that more attention needs to be given to time, teachers, processes, trust, teacher’s
autonomy, and an effective whole school approach to guidance. Moreover, this study also
explores the importance of cross-disciplinary management, the possibility of integration,
and the paradox of the dual identity of student guidance teachers. The introduction of a
new initiative may succeed if a paradigm shift occurs. However, with the institution’s
limited resources, all leaders and stakeholders must be honest for the ‘seesaw effect’ to
take place in a balanced manner, that is, in such a way that different tensions operate and
counteract each other to create a particular equilibrium state. A win-win situation cannot

be achieved without additional resources and appropriate adjustment.
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